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INTRODUCTION 


The target group for the project was secondary gifted 
Students. The project continued to develop a model progran - 
for gifted students in a small, rural high school during the = 
1981-82 school year. The innovative aspects of this progran 
wore three-fold: First, the project continued to train 
teachers through an inservice to work individually with 
students eligible for the gifted progran. The resource 


teacher for the gifted worked with regular teachers on a 


_ volunteer basis.to obtain their participation in designing 


individualized programs for selected ‘students. These teachers 


helped supervise students in the.completion of individual 


projects inthe area of their interests. Secondly, the 


a 


program developed a "Mentor Approach” whereby students were 


able to work part-time in the community under a specialist 


or expert in the area of their interests. -These specialists 
were drawn from the areas of business, law, medicine, education, 
and ether prezgessional groups. Thirdly, the program utilised 

a TRS-80 Radio Shack computer for the direct instruction of 


_.Students.as well as supplemental option for those-desiring: 


to "program" their individual study project. 
A related component added was a special art program for 


& 
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daceiaciciiis talented” under the guidelines of the State 
Departnent of Education. This program served approximately 
twenty students at the high school level. A teacher unit 
was funded under the nainaun foundation progran for this 
component. ° 

A project goal was to improve ‘positively teacher - 
knowledge. toward gifted programs. Secondly, it was 
hoped that student's knowledge and skills in selected 
areas would increase as a result of the mentor progran 


and individual projects. 
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A. 


‘Ae Problem 


Statexent of the Problen 


& 


Will teacher attitudes/knowledge and students’ 


skill and knowledge is selected areas increase 


or improve as a result of participation in a 


gifted progran? 
Questions to be Answered 


1. 


2. 


3. 


4, 


a 


Will teacher knowledge toward gifted prograns 
improve as measured by pre/post acninistration 
of the Wiener Attitude Scale? : 

Did the experinental group show significant 
Saprovement on the California Achievenent 

Test (CAT) as compared to the control group? 
Will students’ knowledge and skill in selected 
areas with mentors and/or regular teachers 
“improve as measured by a pre/post questionnaire 
developed for their specified area? 

Did students select vocational and/or academic 
careers based on experiences received in 


the gifted progran? 


“Did the artistically talented students have a 


positive attitude toward the progran? 
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Rationale 

it is recognized that much of the needed help 
and atteation that gifted students deserve 
eeuld be arranged by their regular teachers if 
provided the necessary materials and inservice 
training. An enrichnent/tutorial progran 
utlizing regular teachers and/or mentors fron 
the conmunity week cia less eostly than 


.-curviéiiun 1 not eemieeee offered in the Baldxyn 


Scheols. 


Assunptions 

It was assumed that the Wiener Attitude Scale 
measures teacher attitudes toward gifted students 
and prograas. ° 

It was assumed that the CAT neasures acadenic 
achievement in the areas of reading, nath, 
language, and spelling. | 

tt was assuned that the teacher/nentor questien= 
naires measure the knewledge and skilis acquired by 
the students completing research projects and — 
other activities. 


‘it Was assuned that the questionnaire for the 
art Students measures the attitudes and’ 
feelings about their participation ia the 
progran. - | 


KR. Limitations 
The experimental and control groups were not 
randonly selected, but were chosen as a result 
of meeting specified criteria. 


As a result of late identification and screening, 

as well as scheduling conflicts, not all expermential 
Students spent equai time en independent projects 
with regular teachers or working with nentors. 


The number of subjects in beth cenparison groups 
¥aried due to progran withdraw.l, transferral toe 
another district, or other reasons. 


The CAT was not adninistered to all subjects on = 
the same date. Approximately one month separated 
the greups in the data collection. 


Teacher qualificatiens,, aleng with teaching styles, 


curricula used, scheduling and progran activities 
differed between the two pregrans. 
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| Giftes and Talented - Children aad, whenever, 


applicable, youth who are identified at the 


- preseheel, eleneatary, or secondary level as “* ae 4 


possessing deotenstrated or potential abilities « 

that give evidence of. high:performance capability | 

in areas such as intellectual, creative, specific vs 
acadeniec, or leadership ability, or ia the per- | 
ferniag and visual arts, and who, by reason thereof a 
require services or activities net ordinarily 

provided by the school. j 


Reseurce Teacher fer Gifted - A teacher whe is 

a specialist in the education of gifted/taleated , 
students. She is endorsed in the gifted.area a 
and conducts evaluations, develeps effective 

teaching strategies, and works with colleagues — 

as well as directly with pupils, 


Mentor > An individual fron the school or conrunity 
whe provides expertise in his/her career oF 
vecatienal area. 


- Significant gains in achieveneat > or the purpese 


ef this study a significant difference will be 
accepted at the .05 level. 


mo 


4 3 ‘ 


Artistically Talented - Refers to these students Ge 

who have deneastrated er indicated through 
affective ‘as well as cognitive ‘performance, ime 
outstanding ability ia art. © So - 


f 


it. Pregyan Procedures. . 

A. Subjects ; 
The experinental subjects represent seven 
secendary acadenical iy giftea students at 
Baidvya High School. iImitialiy, the grow 
consisted of thirteen students. Six students 
had scheduling cenflicts that preveated their 
frenaining in the TAS Pregran. The pregran 
eentinued its efferts te identify eligible . 
students. These students came fron grades aine 
through twelye and were setecees by the fellewing 
eriteriaz 


4. Procure referrais through: . 
A Teacher reconmendation 
‘B. iInspeeties ef yearend ereup achieveneat and/or 
intelligence scores 
C. Referrals fren principals, ceunselors, parents 
er peers sink 
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Hi. Screening threngh the ebtainnest ef the 


following inforpationt yO a ee 


A. 


€. 


Dd. 


E. 
F, 


Renzel ti-Harenen Seale for Rating pebevierat” 


, Pernission for testing seaquired fron pareat 


Characteristics: of “Superior Studeats conpletea— 
by teacher naking initial referral.” 


or guardian, | €, °° 
Scores fron re a Achievemeat Test and 


” Wilde Range Achieveneat Test or Peabody ” 3 ; 


Individual Achievement Test. Scores should 

reflect student functioniag at one ‘grade 

Revel abeve placement ia one er nere’ subject areas. » 
Grovp fatelligesce Scores, if available 2 | 
Shert Farm Test of Acadenie Aptitude. © 
Grades fer the past two years. 

Wechsler intelligence Seale for Children - 
Revised, Wechsler Adult iatelligence Seale, 
er Stanferd- Bizet Scores, The student . 
must seoere 120 er abeve en Verbal, Perfornance 


and/or Full Seale seeres. 


Evidence ef regular elassreon work indicating 
eutstasding perfermances prier te the scheel 
year, The resource teacher and/er project 


iii. 


. | 7 | oe 
Sismise sis acta etiginie siden a 
aad his/her parents and theroughiy explain 
‘the varioss conponents ef the pregran, Be> . 
peading @a the studeat's interest, an ‘intiwiew | 
pregran will be drawa-ep aad a dailyfueckiy— 
schedule will indicate the specific Socie 2 
fer that student. Each student will meet five 
hours per week with the resource teacher. ‘The eo 
resource teacher will be- respensibie fer ss, 7 = oe 
monitoring each stadeat"s schedule, initiaving - 4 
changes, working with regaiar teachers and ‘MORISTS, 7 
“and arranging fer individaal prejects. 


Pieceneat ia the Pregran 


A 


B. 


¢, 


“B, 
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; | _ benefiting fron Ge pregran - he/she is a motivated, ; 
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All qualifying dats reviewed by the local ‘Servey ; 
Connittee . i 
sil data seat te the Regional Screening | Tean fer to oP 
appreval ef placenent - 
Parents and students notified ef placenbat decision 
Pareats sign Statenent that they waderstand that 


their child will participate in the pregran as lea oa 


as the school ander they’ feel that he/she is w fos 


ceatesteres nenver : 


# 


B. Year-end evaluation by the Local Survey Committee 
a. to review grades for the past year and discuss 


placement for the program for the following year. 


The control group was located at Nettleton High School in nearby 
Lee County. An equal number of control students vas solected 

to bo a comparison group for the project. Since Nettleton . 
“High School has no secondary gifted srogray, the control students 
‘were selected on the basis of a national score at the 8Sth 
‘percentile or better on the Short Form Test of Academic | 
Aptitude.: ‘ _ 7 


; The. Artistically talented subjects represented sixteen 
| secondary students, at Baldwyn High Schools Dursne the 1980-81 
school -year, thirty students were ‘enrolled in the ‘progran. 
“However, due to scheduling conflicts, lack of student ‘interest, 
and competing interests, the number decreased for the 81-82 , 
school year. The program continued its effort to identify os 
eligible students. Those. enrolled came fron grades nine. 
7 “through twelve and were seiected by the following criteria: 
I. Initial nominations through: 
A. Teacher referrals and recommendations - 
B. Referrals from principals, counselors, 


or parents - 


) 
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Ill. 


C. 
Dd. 


.Self referrals 


Peer referrals” 


Screening through the obtainnent of the following 


information: 


A. 


B, 


Permission for testing obtained from parent 

or guardian . 

Teacher recommendations using characteristics 

of the artistically talented from Renzulli- 

Hartman Scale for Rating Behavioral Characteristics 
of Superior Students ; 

Three separate auditions in which the pupil has 

been observed to have aptitude in art 

Evidence of superior performance within the 
auditioning period to be determined by an 


expert in the area 


Placement in the Progran 


A. 


Cc. 


All. qualifying data reviewed by the Local- sues 
Committee, 

All data sent to the Regional Screening Team 

for final approval of placement 


Parents sign a statement informing them of yearly re- 


"assessment procedures. Parents will be notified 


on 


if there is any change in status occurring 
as a result of motivational factors and 


contributions toward the betterment of the class. 


& 


§. Treatment 
Regular classroom teachers received inservice 
training to assist then in designing relevant 
education experiences and unique teaching 


strategies for eligible students. 


The experinental group received a nininus of 

five hours per week instruction in the resource 
room. Each student completed an independent 

project in his/her chosen ares. In order to lead 
the students to nore specific, detailed thinking 
each appeared before a teacher comaittee to 

receive approval of the topic. The committee 
listened to each student's ideas and plans, 

offered suggestions, and granted approval, or dis- 
approval of project plans. Areas that were selected 
were brain dominance, computer programming, German, 
racing cars, sculpture, and typing. Students worked 
closely with an advisor and the resource teacher. 


Students worked closely with an advisor and the 
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resource teacher. Students alse worked out 

in the field directly with a mentor. The anount 
of tine spent with the mentor was dependent on 
the students’ and mentors’ schedule. (See | 
Appendix A for Independent Project Outline). In 
addition, students received enrichnent activities 


in the reseurce roon. 


The control group received the pre/post CAT only. 
Since Nettleton High School has no formal 
scondary gifted progran, the control students. 
attended the regular acadenic progran. No special 
enrichment activities were provided them during 


the school year. 


The artistically talented students received a 
minimum of five hours per week instruction in the 
resource room. Students received instruction in 
art history and appreciation as well as individual 
work on art projects. (See Appendix B for outline 


of anticipated projects.) 


Evaluation ‘ 


A. Instruments to be Used 
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The follewing instruments were used in the cellee: . 
tien of data: Wiener Attitude Scale and the 
California Achievenent Test. The Wiener Scale 


was developed by Dr. Jean Wiener at UCLA as a ise a. eaateetes 


means of determining staff attitudes teward the 
gifted. ‘The_ scale consists of twenty-eight 

items in which the respondent is asked to select 

a response on the basis of agreenent or disagreement 
on specified statements. (See Appendix C) 


_ ‘The California Achievenent Test is a widely used" "~~ 


instrument throughout the nation. The forn 
appropriate for high school students was selected 
which measures knovledge and understandings in 


reading, math, language, and spelling. The test 


consists of national norms and can be scored 
objectively. Additionally, a series of checklists/ 
questionnaires were devised which measure the 
students’ knowledge and skill in their selected 
area with a regular teacher and/or mentor. These 
che: klists were devised by the nentors, regular | 
teachers, and resource teacher and were used on 


a pre/post basis. (See Appendix D) 


Another project objective to receive evaluation 
was an end-et-year assessment of the regular 
teachers’ and nentors’ attitudes/epinions tevard 
Baldwyn’s gifted progran and the various eptiens 
avaiable to students. (See Appendix &) 


A final evaluation consisted of an individual 
case study cenpleted by the resource teacher 
on each student in the experimental group. (See 
Appendix F) Follow-up infornation has been 
maintained on each student on a yearly basis. 
(See Appendix G) 


A new forn of evaluation added this year was 

an end-of-year assessnent of the artistically 
talented students’ attitudes and feelings about 
their participation in the program. (See Appendix 


H). 
B. Procedures for Collecting Data | _ 


The following schedule outlines the collection of 
pretest data: 
Weiner Attitude Scale - Septenber, 1981) 
California Achievernent Test - April/May, 1981 | 
. Student Checklists/Questionnaires - October, 1981 


QO. : . . aan Lo: - 
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The Wiener Attitude Geale was adninistered by 
the preject director during an inservice train: 
ing session. | 


The CAT scores for beth experinental and centro) 
groups were ebtained threugh iafermatier en 
cumulative folders and testing where the CAT 
had not been previously administered, 


The student checklists/questionnaires were 
administered by the resource teacher prior to ss 
initiation of research on their independent projects, 
These same questionnaires were readninistered in - 
May, 1982. 


The project director and resource teacher adninistered 
a questionnaire sampling the opinionsof regular 
teachers and adninistrators toward the operation 

of the Baldwyn gifted progran. This questionnaire : 
was distributed and analyzed in Nay, 1982. 


The resource teacher collected data throughout the 
school year and maintained records on each student. 


These case studies include information such as 


C. 


the following: pregran eytien chosen by the 
Student, types and aress of research studies 
eenducted, activities and expericaces participated 
in with meatcrs, an? knowledge and skills ebtained 
threugh research amd mentor experiences. 


The pir ject director and teacher of the artistically 
caieneed ginigictered the questiennaire regarding 
THES azpeet cf the pragran. This questionnaire 

was distributed and analyzed ia May, 1942, 


A gne group pretest:-post-test design was used in 
analyzing results frem the Wiesner Scale, This 
design leeks as fallews: 


Regular Teachers 


A correlated t test comparing mean scores was used to 
determine if any significant change occurred in «— 


teacher attitudes. A nonrandonized control-group 


pretest-post-test design was used to analyze 


differences in CAT scores between the experinental 


‘ 
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A & test was used to determine if significant differences 
in echieyenent accurred between the two greups. The 
0} level ef significaace was used, 7 


The analysis of the student checklists/questionnaires = 
en knowledge apd skills was made by the project | | 
director and resource teacher at the end of the school | 
year, The percentage correct fron pretest te post- 
test was calculated for each student and added te 

the case study infernation collected by the resource 
teacher. These data are illustrated in table forn. 

The end-of-year program evaluation on teacher and 
mentor attiuades/epinieas and the questionmarie 

fer art students were analyzed. Teachers, mentors, 

and students were asked to respond to what extent 


they agree er disagree with various aspects ef the 
progran. (See Appendix 1 for a11 raw scores collect 


ed during the 1931-82 school year.) 
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The following tables preseat the data collected 
duriag the second year of the project. 


TABLE | 
PRE AND POST MEAN SCORES ON THE WIENER 
ATTITUDE SCALE (N28 Teachers) 
(1882-42) ? 


Oa the pretest fifteen of twenty teachers indicated 
a positive opinies toward gifted educatien. Five 
teachers indicated a somewhat negative cutlosk. On 
the pest-test given nine nomths later, their attitude 
had shifted so that enly thirteen teachers shoved a 


positive attitude, twe teachers were neutral aad five 
renaizea negative. A general satisfication with the 


- program even though the Wiener Scale was not sensitive 


enough to reflect these attitudes, 


Table Two shows a comparison of the total CAT scores 
for beth groups. it should be pointed out, that 


@iffereat forms of the CAT were used for the pre 4 | 


7 fois” 


a) 


and pest tests, This ecewyred because of changes 
required at the State level, As a result, the 

percemiage Correct was calculated fer each sebtest 
(pre and post) and satistical amalyies ren on the a 
diffeyence between the percentage cerTect- wd 


TABLE if 
FRE AWD POST MEAN SCORES ON THE CALIFORNIA 


EVEMENT TEST (Total Battery) | 
(1981-82) = . 


Gyerinnal Gop 7 828M DTH 


Contre) Group ? 16.73 753 70.98 8.87 


4¢ values represent actual two-tailed probabilities ebtained 
fron the analysis. 

**Significaat less beyerd the.03 level. 

The pre-post analysis on the tetal CAT Battery failed 
to reach statistical significance for the experimental 

group. The pre-post analysis showed a significant . 
loss beyond the .05 level for tbe control group. Even 
though the experinental group scored higher than the 

control grovp en both the pre and post tests, the 


oad 


@ ? 


2h 


ened) sample size reduced Le = ef this 
differsace, : 
Jebie Three presents the data on each CAT cubtest 
fron Ube post tests given im the Spring, 1992. 4a 
analysis ef covariance was ren on each subtest 
pest-test which craristicaliy accounts Fer the 
magnitede of gaia nade far each grow, since they 
were unequal at the start. . 
TABLE E24 
RESULTS OF SNALYSIS OF COVARTANCE ON CALIFORNES 
SON EVEMENT POST=TEST SCORES 
BETWEEN EXPERIMENTAL AND CONTROL GROUPS 


(1981-92) 
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an F value of 4.38 19 needed for significance at 

she 1035 loved, 

Phe CAT pesudes ia Table Drees show the megni tale 

of difference between Ube Owe ErOups OF UE PRET= 
tests. Mone of these eavlysis reacled a significance, — 


aishough the ares of spelling eppreached a significance 


$f tte .03 level, 

Table Four presents Une scares achieved by each 

stedem on Uhe specifig ares tests developed by 

the nentors/advisers, Each student nade a notable 

gain On Ue post-test with exe scoring 100 percent. 
TABLE tv 


PESTS PROVIDED BY MENTORS/IDVISORS 
(9983-82) 

Competer Progeramniag 26% &3% 

Typing a5% 109% 

GermBn 36% 825 

Brain Doninaace Zoe UE | 

Soulstere zak 33% 

Computer Progrankisg 26% 93% 

24s $64 


” Racing Cars 


Table Five and Sis indicate the RuNtEr of | we 
pesponses Feroraed far G20) J10F OF eleven : 
igen Qveslignnaiye RAPIRISISTSRA TO HIBS schoo? : 
heuchers and neRtOTe/Ravisers Fee whe 1S 

PIDETHF, See appendis E for ube complete 
questionelie, 43 @ group, these data elearly 

bond petitiye f Lie sae FAC PPOETER, edt 
iseucters ac07eTg Fore "Heese" end Saisagses” 
FEEPORSCS Then Those HOVE imaived in the PIDEPH . : 
Ma seacters® tach of ‘aay: ae eay contact with 
“the TS PIoprak Hey have reduced shaiz | 


SRURUEIESR SOMeNaE eF O01 OF mentors /advisaae, 
who were Hore personel ly involved da the sai 
SRBLE v | 


CORSTHOANA ASOT Ea 


» 


y 


a 
4 
4 
Re 
re 
a. 
a 


i 
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TABLE VI . oo . 
FREQUENCY OF RESPONSES BY ‘MENTORS/ ADVISORS a 
ON QUESTIONNAIRE ABOUT TAG PROGRAM (Ns5) 


(1981-82) 


* 


Jtem amber Disagreed Number Noutral, Number Agreed © 
; Ss * 7 . 


: ee 7 5 

2. 5 

3. s § “ 
4. 1 4 
S. , 5 

6. s 

7. 5 

8. Ss 

9. s . 
10. Ss 

ll. 5 


‘ 


Table Seven presents the data obtained by students 
enrolled in the artistically talented progran. The 
questionnaire is. divided into three sections ‘measuring 
students’ attitudes, program evaluation, ‘and classroom’ 


involvement. (See Appendix B) Scored as a weighted , 


‘ scale, the derived scores for: each student, saa 


| 


the cores score is shown in this” table. 


TABLE. VII 
RAW SCORES ON ART STUDENT SURVEY 
(1981-82) | 
Student A Pitude | a { | a. 
n t 3 uation ass “ 
» Tremse9 . Teemse20 Re Treas 20 
Total Possible-45 Total Possiblewl00 Total Possible=210 
eo 42 79 128 
- a) 69 133 
ae 38 69 118 
4. 18 gs 110 
5. 22 64 114 
6. 32 60 107 
7. . 31 - 59 107 
8. 24 59 15 
9. 30 6S 101 
10. 23 73 89 
ll. 26 56 101 
12. 23 53 91 
| 13. 19 $0 75 
TOTAL . 367 > 841 1,387 
Scaled Used: 
 § = Excellent 
- 4 os Good sa pron oe ee? 
: 3 = Satisfactory ** 
~ 2 = Fair 
1 = Poor 


Total ig 
Total PossiblesS 
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INDEPENDENT PROJECTS 
BALDWYN HIGH SCHOOL 


FORMAT: 


I. 


i, 


mW, 


IV. 


et cs a 
) 
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ing Project. 


Introductory/Background Reading 

Each student will find a book/article with sone insdepth 
reading materials on the topic. Materials can be found — 
by the student and with the assistance of the teacher. 
At least six reforences are required. 


Ded 


a 


Interview 
After developing a list of questions, the student contacts 
and interviews @ person in the conmunity/area on their 
views abour the various elements of the Independent ventas 


Car antentay foo ogy ey 


Observation 

The student will observe his mentor or a certain selected 
event associated with the Independent Project. He then 
MESEOS an observation report. 


Essay 

The _Student plans and Wet tae an expository essay on the 
Independent Learning Froject, integrating his. reading notes, 
his interview results, and his observation conclusions. - 


Role Playing 
The student develops an idea that will illustrate his 
Independent Project theme to the class. Classnates may be 


” eee ; 
ERIC sj 6%d 


Vi... 


used to aid in the rele play situation. If role 
Playing is not suitable to a specific tepic, then 
an alternative means of class participation may be 
found. * - 


Personal Project ae ee 
The student picks a project with teacher's class’ help, — 


develops, and presents it as a learning experience for 
the classmates. 


APPENDIX B 
ARTISTICALLY TALENTED OUTLINE 


ae 


ART QUTLINE 61-82 


fF. Art History end Appreciation 


A. Individual Reports 

B. Class Exhibits . 

€.: Filns | J 
Bb. Field Trips 

E. Class Discussions 

F. Constructive Critiques 


It,, Projects 
A. Color Theory . 
- B. Calligaphy 
C. Prinenaking 
1. Basic introduction with extensive exploration 
2. Rubbingswith texture study 
3. Block printing 
a. linoleun 
b. wood 
€. corrugated cardboard 
D. Sculpture 
1. Basic Instruction 
2. Paper mache’ 
3. Clays 
4. Carving 
5. Wire 
6. Nobiles 
7. Plaster casting 
8. Netal tooling 


i) , : a 


@ 
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TH. 


E. 
F. 
6. 
ii. 
i. 


Crayen techniques” 
Matting techniques 


Collages and mosaics ef paper 


Draving 
Crafts 

3. Quilling — 
Zz, Bescoupage 
3. Ceranies 


Art Vocabulary Kords 


APPENDIX C 
WIENER ATTITUDE SCALE 


ATTHTUBE SCALE 


This questionnaire has been devised tg neasuTe your attitudes... 
There are a0 “right” ansvers and so “wrong” sa5veTS. The only right 
answer is the ene which best reflects your true personal epinies 


tevard the questien considered. ; 


Je answer questieas, cheese the saswer below which correspends 
most closely with yeur personal attitude severd the particular 
question, and place the corresponding sunber im the space provided 


at the left. 


x (plus) 3 fer stongly agree = (nines) 3 farsterengly disagree 
« (plus) 2 far agree > 2 (ninus) 2 fordisagree . 


» (plus) 1 for madly agree 


3. 
Ze 


3. 


4. 


5. 


LE LL 


6. 


* 


_(nipus) lferaildly disagree 


Gifted child waat to take too much of class time, 
There should be a change in the grading systen 

for gifted students in special classes fer the 

gifted. 

The aptitude of a given child is the prinary coasidera- 
tien in the screening and selection ef gifted children. 
Gifted children should remain in heteregeneous elasses 
because they will spend their lives with all types ef | 
people. ; 
Gifted children develop cliques and exclude the rest 
ef the class. oe SY | | 
Gifted children make great progress when placed ia 
special classes. _" 


3 


mmc, 7° 4<%YRE HOSE important hind of ability te single out 
fer ceasideration in a gifted child pregran is 
jateliectaal er nental ability. ‘ 


8. Teo meny supplies are gives to gifted ahhieres 
aad denied te the ether childrea. * 


9, Teachers sheuld be selected en the basis of 
personality ia edditien te haovledge fer ane tree ins 
gifted ciasies. 


19, Parents of gified children interfere with Ube teachers 
and the teaching of the childrea, 


12, Singing out gifted students for special treatneat 
results ig the establishneat of an elite €iass. 
12. The rigidity of teachers and administrators has 


acted as a buffer against nore effective programs 
for the gifted. 


23. Special classes and special teachers should be 
effered to the gifted childres. 


a4, fe is wiser te accelerate the gifted in the 
eleneatary school than in tbe secendary schoo}. 

iS. Teachers becone too interested in the gifted and neglect © 
the average and below average in the ciassroon, 


16. Gifted children stimulate each other to greater 
eathusiasn, effert and accomplishnents. 


127. Cifted children tend to display a degrading rene 
for the teacher. 4 


274 


28. 


st 


There is a tendency to slight the gifted children 
whem theyre is a wide range ef ability ia a €1255, 
Tre schoo) has to be concerned with the Fordanental 
jearnings and skills fer 212 children and nat with 
progress for special abilities and needs. 

Sk 39 Hote inpertaat te previde special services for 
fer the hasdicepped child than fer the gifted. 

When considering acceleration Fer the gifted, tee 
Reh Snphasis is placed ©: the social 402 Onct ions? 
fecters rather then iateliecimal grovth. 

Gifted Children shew sustained intellecteal capacity 
proved by repeatedly Kigh intelligence test ravings. 
ia is a wise educations) protedure te tequire the 
gifted child ta assist Ue slower learners. 

Teo nany high 1.Q."s tagether create nany predions = the 
imterests ate 100 great and waried fer the teacher. 
Heviag a gified class carries special esteen fer the 
teacher, 

Cified students cam be taught nore effectively when 
greeped with ether gifted childrea than “_ grouped 
with noa-gifted children. 


The 1.0. of a child is mot a fair estinate ef his 


ability. 


Jeachers. should have ere qualifications if they 
are te work with the gifted. 


fa 


} 


APPEAR B | 
SELECTED AREA TESTS BY NENTORS/ADVISORS 


ts 


Ba 


ey 
Vy 


Gad an i che beta? = 
ics Gc cack dae ho Ca ee 
&s} What ave Ste Sivisions of Ge Srein? 


| | | 
(a) Why are tle enrebied Rewiapherts 49 Lame $2 humane? - 
(2) How Uqgetie section of Ghe Dein arranged? | 


2, whet do ote farcsion of ce pyran colts ant pyrantel ene 


thes has 4 Ge major funcesor of Ohe ceretalbar, we oy co te 


€&: 


4s 


re) 
ERIC 


gapased 2 ¢ epetiel tge Gf canpunert 


Peace sarang sch mays we te coer enter 


w 
(a) Foe heft hanhaghione” te agectatiand for whet faretiont 
ee ee 


a 


cd aaida iekal wigees een eee 
mgs naan hes ee 


» acu we tonprninte SF eemeey: 


wat eve you conclusions regarding specialization of brain 
poeta ea eee 


‘<) ae i 
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1. 


Matching 


0 @osxws @ ww fF Ww WD 
e e * « e e 2 ° e 


3. 
4. 


6. 


-“ Oo 0 
e e e 


, [ 
ae 


us 
e 


| 
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Computer Programming 


Statements — 


“y 
Auto 


Cload 


CLs 


Define 


Delete 


Edit 


Fores ctor ostep/next 


Goto... ; 
Tfevethen Clee . 
Taput 

Let, . . 
List 

New 

Print 

Print Tab 

Print Using 

Read 

Ren 

Run 


. 


Return 


Set (x, y) 


| Stop 
‘Reset (x, ‘y) 


gt current cursor position 


. ‘returns from ‘subroutine to ag ‘state 
, went after COSUB 


ae 


defines vattehies as integer” tyPe 


transfers program control to the 
specified line 


erases | deals fron wencry 
mover curser to specified we posted 
numbers Line automatically. 
reads value(s) from a DATA stat 
opens proren loop : 
stops execution. of a progran. cee 
assigns value to variable. 
loads BASIC progres: from cavsette 

formate atrings and nunbers ane ; 
erases progran lines froa memory 
inputs data fron ‘keyboard 
“executts program or portion of it 
clears the display | 


turns off graphics block at. 
ope location 


teste conditional expression me 


a 


turns on graphics block at specified 
location. 


5 


Computer Prograsning (Page 2) 
2. Operators: Hatehing 
tor€ 


nm > —_ = was 
e ® t ° e 


LEELLL? 


oe 
° 


&,7,2,42,72 £> 


3, Edit Cownends:s Marching 


1 6 


Pe fe SN 
e e e 
3 


a 
e 


C5) 


ELLLLLL 


© 
9%» & 


LLLLLL 
<8 @ : 
opr s 


ie 
$ 


» 


35° 


2 


ae relational ‘tests 
b. multiplication 
Ce exponentiation 
a. addition . 

€, division 


f. subenactiee 


2 


ae deletes a characte 


bd. inserts characters 


ce. Ussts the line . ‘ 


d. searches for the nth occurrence of ¢ is 


e@. causes excape from command 


f. cancels changes and atarts again aed 

GS. meves cursor nh spaces to the right 

h. kills all characters up to the nth 
oceurence of ¢ . 

i. changes mn characters =. 


je records all changes and exits edit nod 


ke. ends editing and saveg all changes. 
1. quits edit mode and cancels all chang: 
m. hacks lines and inserts at end oe 
nN. moves cursor n Spaces to the left 


extends lihe Rinsesrs at end): 


‘<) 
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hs 


36 


Control Keys 


wa &- we we 
Se ee a 


oo wz. 
. e . 


LETET EEL 


md 


0. 


~ 
s 


| 


Take these statements in Section I and construct a prograa of not more | 


~ 
* * 


Computer Programing (Page 3) 


shift 
break 
clear 
enter 


spacebar 
shite 


shift 
shift 


than 25 Lines. 


Hatching 


be 


a. 


@e 
f. 
oS 
he 
te 
Je 


"Kee 


cancels last character typeds moves 
eursor back one space 


erases a current line 
clears scream 


enters a space character and moves An 
curser 1] space forvard — . oe 


puts display in J2scharacter node | : 
advances cursor to next tab position | : 
line feed end carriage return oe 2 
Veontre]” key : 


signifies end of current line ee 


pause 


interrupts anything in progress end = 
returns to level coctand . ers 


2% 


causes currently anacucing program to 


i, 


Qe oe. hee 
BRIG sce 


7 


ee ba 
SCerman . 7 
Hatch the nouns below with their Cernan siaguler and plural forns 
in the right coluna, 
As : 
te father J , @. das Kieid, dle Kleider 
2. ma b, dle Fan, dle Dasen 
3. on _. €. das Lang, dle Lander 
« brother d. die Tante, dle Taaten 
S. gentlesan @. die Minute, dle Hinuten 
» uncle. f. der Lehrer, die tehrer | 
« mother Se die Schule, die Schulen 
8. vowan he G22 Madchen, die Hédchan 
9, davahter i. dle Strasse, die Strasten 
10. sister J. das Kind. die Kinder 
lie lady Kk» dle Stunde, die Stunden 
12. avnt 1, der Ara, die Armes 
13, teacher “~~ ° me die Tasse, dic Tassen 
4, girl ap : fe der Berg, die Berge 
15. child nmcinmmn's ©» das Fenster, die Fenster 
16. are aaa P. der Freund, die Freunde 
17. mountain q. dle Tir, die Niren “ 
16. letter . Fo er Brief, éte Briefe 
9. friend @- dle Antwort, die Antworten 
2 dog eer t. der Bund, Hunde 
Zl. war ee ue die Zeitung, dia Zeitungen 
22. a Ve rhe Krieg, sa Peale 
a | we dle Vohnung, die Vohnungen 
24. plate Me der Nonat, die Honate 
25. day ° yo dle Katze, die Katzen 
26. hand eee Se der Schuh, die Schue 
ve might Ae Ger Koffer, ele Koffer 
28. city Be der Teller, die Teller 
296 year ean C. das Motel, dle Rotels 
30, animal D. der Tag, die Tage 
Sie pleture E. das Auto, die Autos 
32. Feo ie Schvester, die Schvestern 
33. glass oe Ge die Rand, die Rande 
e house B. die Tochter, die Tochter 
35. flower Ie die Nacht, die Nichte 
o dress Je die Frau) die Frauen 
- alnute are Le die Mutter, die Mutter 
39. school Me das Jahr, die Jehre 
ea etreet . Ww. der Onkel, die Onkel 
42. cup oe P. der Herr, die Nerren 
e door Qe dae BL2d, die Bilder 
46, answer Re der Bruder, die Bridger 
4S. week . 3. das Buch, die Richer 
° mevepeper Te der Sohn, die SShne 
47. apartment U. das Clas, die Cléser 
e cat naa Yo der Mann, dle Hénner 
49. ear ' 
$0. hotel 


Il 


ope ERR STOTT Tce gece ot 


Cernan (continued) 
B. Fore the plurals of the felleving German nevasi 


1. dey Finger 

Re des Fraulein 
3, Ger Apfel 

4, die Cresemutter 


9. die Matton ° 
10. das Radie 


Tt. Using the tables below, canpleta the blanks with the correct forn of 
the word or words in the parenthesis, 


E 3 tun zeigt (a) e Preend (of en) ao 
wn ais Soldates (a) Aca tip evs den ales = 


All Cases of der (the) 


masculine $$ fentnine neuter plera’ 


Noninative: der dig das die 
Genitive: + es der des (ee. 
Dative: den éer dem den 
Accusative: den die . das.’ le 
etn (a, an) ein eine ein 
eines einer efnes 
einen einer e{nee* 
| einen eine ein ong 
dieser (this) — dleser dless dieses diese’ 
feses dieser dieses:  dlese 
dlesen Gleser diesen dies 
étesen Glese Gleses diese 
jener (that) jener fene | jenes Jem 
: jenes jener jenes jene 
jenen jener jenen jenen 
jenen ene jenes jens 
1. (The) Freund (of the) Vaters zeight (the) Schuler 
Cube) Veg nach Hause. = 
2. (The) Muteer (of the) Dane bringt (the) "Prev (the) 
Aufgabde. : 
3. (The) Kind: singt (the) Hadchen (the) Lied Cet th) 
ee Landete 
& (a) Mann bringt Ca) Freund (of a) Lehrere @_ 
il 
5. Dame gibt @ _ Frau Can) Adresse of o_ 
& saris Berlin. | : 
6 (a) Kind gibt (a) Wédchen (a) __. Bild Cof o. 


Schif{fes.... 


: Senter (ate) Xe 


Qo. .- yi Ea” pela sank Gb 
BRIG a Ve | (This — _ sto 
Prt ron ne aS SCE EE TENET a 


) 


ERIC Ti. 


_ Carman (coatinved) 


&. 
% 


Wi, 


1. 


% 


2. 
}. 
the 
5. 
4. 
I, 
8, 
9%, 
10, 
il. 
12. 
3, 
14, 
15, 
16. 
17. 
18, 
1%. 
20. 


Tv. 


Bana eradhit (thts) 
Gesthichte (ef that) | 


Mun schicke ( me) 


Bush Cef that) z 
Complete the blanks by giving the wisalng principal part of the farioving 
- 


Meaning Taftairive 
say, tet? sagen 
ohine achetnen 
cline steigen 
atay bleiben 
love verlieren 
fly fliegen 
offer bieten 
help elfen 
take neleen 
epeak eprechen 
eat essen 
give geben 
érive fahren 
wear tragen 
beat achlagen 
fall fallen 
sleep achlafen 
be , eefa 
nate nennen 
cen, able to 83=—._ Kennnen 
want wollen 


eleanor the werd sagen (to say) as indicated below, : _ conjegste 


PRESENT TENSE 
- (2) ich 
Cyou) éu 
we wir 
you) hk  . 
Cepge) ake, bal a 


at 


fas, 


Present 


sagt 


astetat 
bleitt 
verilert 
dietet 
nilfe 


spricht 
test 


wir 


ihr __ 
“gle, Sie 


had Dane (Tate) . : 
a es 
Widchen (chqe) Kind Chis) 


wollte 


nerercer Cpest) 
tch . 


Past Prieto - 


hat gesagt. 
hat gesehienen — 


tst aesticgen : 


fet 


hat verieren 
ist geflegan | 
ae ee 
hat qeholfen | 
hat gtntenen 
a jes 
hat 
hat gegeben 
ist gefahren 
hat gecregen As 
hat 
___pttalien 
hat geschlafen - 
fet geveten 


hat 


hat grkonnt 


Gervan (coatineed) 
PERFECT (present perfeet) 


PUPEATECYT (east perfect) 


FUTURE PERFECT } 


e “hy, 


GESEN (to give) = =~ 48 above, please, : ° 


) . 
ERIC 2262.7 


*) a ae 


Cerpan (continerd) | 7. ; 


¥s 
ty 


10, 


13. 
1b, 
15. 
16. 
17, 
18, 


19. 


Express in Corman: | 3 
Wa efien sat in the shade ef the trees, 


Whe koew the wey bone? 

Be gave us om cxanple which ve didn't waterstend, 
Ween €14 you eee hin fer the first tine? 
T heew that you were staping bere. 

iihy dida't he appease at Gevers titi? 
Jary have inuredered Ve 

t asked if they could valt. 

Never hed be been ia tbe country. 

We thesght ef then while be learned Ube words, 

Meither wy wether eer wy father believed Usese prapie. 
Instead of Geecribirg Ue picture, be told a fairy tale, 
For Ure last tine be erked ne to go bath. 


Row has your fenity been? 


Me always opended the winders in erder to be able to sleep better, 


During the trip they sent many greetings te their friends, 

After they had eaten the breed, they had to drink s cup of coffer. 
Hr. Dietrich, do yew eovally play cards in the nbialocdd 
Frietrich, dtd you have oo euceess with the poces atch you wrevat 


On the table Lay the hat vaich she had vera te cherch. 


) 


s 
ERIC. 


10, 


Bacisg Cars 
Evplain the evertead square prisciples 
Rare ovo types of frevt end suspension conmon im sperts cars, 
Waat is the porgete ef Beving holes fa brake discs? 


Wrat metal is comnmaly ered im eperie cat connec Ling reas ond 
erat ghef ts? 2 


Exgtain the differences bervees expertharged, turbectherged, and 
neterally eepireted engines, 


Wrat was the eveatest flaw ef th 9177 


Uses the selution fownd tbrecgh the ure of conpeiets, engiceers., 
@rivers, vied tunnels, or prectizal? 


List 10 things vecing cats Rave cortribated (eo passerger ters. 


Explain the differences between sperts cer racing and drag racing, 


ee pel codiry ales Crevd Prix of Endurance ove of we 
most dangerous rares in a Ue wor . 


id : 3 


ify 


Bs 


as 


hey 


3. 


6, 


v 


7. 
: Sigleings ° 
Mare 815 wedis weed for sexletere, 
Define these 471 vecebolaty words a5 they pertaia ta acelp | 
as arEntyre : 
® welum 
&. wid 


a, Tape is » 4 | 
@, ALETtomis eS 


Topiein each of the Ghree sarpesssss of three inventions? afti , 
os 

*, 

€e 

Evplaia each of the seven slonsats of three=dinessions! fern 
bs 

be 

5 

4. 

#e 

f, 

de 


a 


Waich ef Ube above elements ts waigve to Ube 3-D arte? Why? 


: ae 


aia how the es of three-dineational order are d ane 
rie appited Stitt thee 7 in two dinentional art. = ie 


S 
cl 


preg mejor cheresteristics of eculpture ia the following periods | | 


* 


Seulpivse Econttened) 
Ff. Doture = Fost WoW War TE 
&> Pre Colundies art Cin what contre?) 
ss Tha seulptese ef Tadis 
ip Marth Aner is bs Fadiak O7% 


& Pring ahe periods ef et Listed fa question seven, place the 
. fatioving eceletors and atulpteres fe ia Ole convert cetegery) 


* tomlpters . 
Y, Raghwe? . © 
2, elias 
3, Cabses 
&, Ciacoumere: 
3. Peidias 
6. Denatelis 
7, Bavid 
8, Brenasi 
9. Poilykleites 
®. seoulpieres 
19, Mayer. 
1, Vate Palaring 
2. Sealgtores from Tel) Asner 
1%, Baddad 
15, Stonehenge 


9. Explain too different processes on artist cvsld ese to £38 a 
weel pte. 


10, Explain ube whys ad bows of Che plastic arts. 


2 


, is She ee 


bs Bie ia Oe biomes ai Ge “ome ef each statentat with words oF 
Higeres: oat test eongiets 1h, 


: 


ae sr aenants ge 
% 


A standard sized sheet of paper is a {schete 


he wargies for a 66:4p2c8 tine on on elite waskd te 
Oh ee ee ms 


Ye sargins for @ ite space Line oe pice would be 2 
14% at etd 


= top novtatle part of be eypetter ts ett 


‘mmenn* 


The apace ber fe strech with Ge : i 
tase was une = one 
SPO ee SESE @ tenes On. 

SPS ee SSIST @ EBIOR: 

Spree after a perio? at tie ord of 2 sentence, 
Space ___, after @ counts 

Space __ aftet a period esed with an abbreviation. as 
The typlss shoukd be positioned dureculy i Frans of i 


ane eacien sae ar —_—* 


The black roller areal which the paper cara 18, 
ealted et ue 


Te center for a plea machine on etandord paper 18 0 
Teare are __spoces across etandard paper on am, 
The conver for an elite on standard paper af at 


There are __pooses sorose etanterd paper om 
‘a pice typeortver bas _speses to 0 borizentsl 
‘The shift of the __My 1s the question aarts 


» Tee center for a cheet of paper © inches wide om 
(ee: 


Pgh, | He wg 


3 J 


ne belts the pgs a2itet oe 
. i fiots: $s celied the 


sian pice cman! 884 @ qitition mart 


a. 7) ‘i paenid Weal aries ween ed in 
| fou ereere, yoor Breed per minute vould BF os. 


anmerztnnmccancmnmment te conier hortscntally Te oD won HOE EH yu 
, wake ack omen: (4583 FR 


- 
= 


& 


* 
te 


Ze Tel? anicd inde 15 Hord Co etait Bese Reps es 


oe 


a 
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6. 


9. 


10. 
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* of the students. 


TAQ QUESTIONNAIRE FOR NINTORS /ADVESORS 


The TAO program has been a positive addition 
and benefit to the high school curriculu. 


Realising the difficulties in scheduling 
student time with mentors and advisors for 
independent etudies, the benefits of the 
program outweigh the inconvenience, 


The mentor and individual study epproach is 
appropriate for a emall, rural school district. 


The mentor /edvisor spprosch meets the interests 


The mentor/advisor approach meete the Heede of | 


the students. 


The use of mentors and advisors is a more 
effective approach than the traditions} 
classrooa approach for TAG students. - 


TAC students have benefited more as a result 
of the present program than no program at all. 


The use of independent projects, mentors and 
advisors is an effective instructional 
technique for TAG students. 


TAG studants attitudes and knowledge improved 
as a result of their experiences with advisors 
and mentors, : 


Mentors and advisors benefited from their 
experiences with TAC students, 


Mentors and advisors have a positive attitude 
toward the TAG progran. 


oe 

Disagree 
| 2 
t 2 
| 2 
1 2 
1 
+ 2 
| 2 
1 2 
1 2 
bf 2 
1 2 


Agree 


te 


ra 


TAG QUESTIONNAIRE FOR MENTORS/ADVEs0RS 


2 


Disagree Agree 


1. The TAG progras has been a positive addition ! 2 > 4 :§ 
and benefit to the high school curriculun. 


2, Realtaing the difficulties in schedul. 1 2 > A 5 
student time with mentors and advisors for : a 43 
independent studies, the benefits of the 
progran outweigh the inconvenience. 


es 
“ 
> 
ww 


3, The mentor and individual study approach {ts } 
appropriate for a emall, rural school district. 


&, The mentor/advisor approach meets the interests } 2 3 4 5 
of the students, 


5, The mentor/advisor approach meets the needs of 1 2 3, 4&4 3 
the studente. . 


6. The use of mentore and advisors is a sore | 2 3 4 5 
effective approach then the traditional 
clageroon approach for TAC students. 


7. TAS studente have benefited more as a result 1 2 3 4&4 5 
of the present program than no progran at all. 


8. The use of independent projecte, mentors and 1 2 3 & 5 
advisors {s an effective inetructional 
technique for TAG atudente. 


9. TAG students, attitudes and knowledse improved ? 1 2 3 4 5 
asa result af thelr Srpectences with advisors 
and mentors. 


10. Mentors and advisors benef {ted (con their 1 2 3 4 5 
experiences with TAG studente,. 


12. Mentors and advisors have a positive attitude 1 2 3 4 5 
toward the TAG prcarins . ° 


56 
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APPENDIX F 
CASE STUDIES ON EXPERIMENTAL GROUP 


an : 


) 


Qo! 
ERIC” 


Il, 


itl. 


IV. 


Mentor: 


STUDENT I 


Computer Programing 
Experiences 


A. Toured computer programing department. 
at University-of Mississippi 


B. Visited computer center at Northeast 
Mississippi Junior College 


C. Demonstrated computers at New Albany 
for School District 


+ 


Mentor Experiences 


A. Mentor came daily to class for 
‘computer instruction | 
B. Learned programming and computer use 
C. Completed numerous projects and assignnents 


Reaction 


A. Extremely positive and productive fron students 
B. Very positive fron mentor 


Bro. Jan Milton, Pastor 
Local resident with vast knowledge aa interest in 
computers and progarmming. 


STUDENT I! 
1. Typing 
TI. Experiences 


A. Completed Units 1-3 . 


B. Nastered basic typing skills 


1. Letters and Nunbers 
2, Timed Writings 

3. Margins 

4, Typewriter Parts 


Hil. — ee 
_ A. Visited local secretary 
B. Toured secretarial science department at 
Northeast Mississippi Junior College 


C. Teured computer center at the University of Mississippi 


IV. Reaction 
A. Positive 


— 


B. Mastery of skills seen daily 


Nentor: Nrs. Gail Dillard, ing and Accounting Instructor 
at Baldwyn High School. 
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STUDENT Tit 


I, German 
Ii. Experiences 


A. Met with University of Mississippi Gernan 
Professor 


8. Toured language department at Northeast 
Mississippi Junior College 


C. Taught German to third and fourth grade at 
Baldwyn Blenentary School for four veeks 


III. Nentor Experience 

A. Studied with nentor twice a week 

3B. Completed first year German equivalency 
IV. Reaction | 

A. Extremely positive from student 

B. Much enthusiasm and effort fron mentor 


Mentor: Nrs. Bonnie Bennett, Local resident with 
certification in Gernan. 


I, 
il. 


Hit. 


IV. 


STUDENT fV 


Brian Desinace 
Experiences 


A. Visited psychology department at the . 
University of Mississippi 


B. Toured guidance/counseling department at 
Northeast Mississippi Junior College 


Cc, Made model of brain 
Mentor Experiences 


A. Visited three tines with nentor at 
Northeast Nississippi Junior College 


B. Completed ten assignments given by mentor 
Reaction 

A. Positive fron student 

B. Positive fron mentor 


Mentor: Nr. Donnie mda Guidance/Counseling Departnent 
s ] 


at Northeast Nississippi Junior College 


6h 
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if. 


ili. 
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STUDENT V 


Sculpture 


Experiences 


A, Teured art department at the University. 
ef Mississippi 


B. Toured art department at Northeast 
Mississippi Junior College 


€. Developed own sculpture creations 
Mentor Experiences 
A. Met with mentor several times a veek 


B. Completed research and readings assigned 
by meator 


C. Conpleted sculpture work 

Reaction 

A. Sonewhat positive fron student 

&. Positive and respensive fron mentor 


Mentor: Nrs. Bonnie NoVey, Art Instructor for Talented and 


Gifted Progran at Baldwyn High School. 
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STUBENT Vi 


i. Conputer Progranping 


it. Esperieaces 


? 


A. Tewured conputer pregramning department at 
Gaixersity of Mississippi e 
&. Wisited computer center at Nertheast iseiseioni 
Junior College 
C. Denonstrated computers at Mew Albany for 
school district 
iti. Menter Experiences ° 
A. Mentor came daily to class for computer 
instruction 
B. Learned progranning and computer 
C. Conpleted munerous projects and assignments 
iV. Reactier 
A. Extrenely pelitive and productive from student 
B. Very positive from mentor 
Mentor: 


Bro. Jan Milton, Pastor 
Local resident with wast knoviledge and intereste in 
computers and programing. 
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STUDENT Vil 


i, Rating Cars 
il,  Eaperiences 
A. Touved eagineering department at the. 
University ef Mississippi - 
B. Wisited lecal car nechenics 


CC. Visited nechanics department at Norabeast 
Mississippi. Junior College 


$3, Mentor Experiences 
A, Read books assigned 
8. Completed racing engine node} 
C. earned parts and fuacticsss ef engine 
iV. Reaction 
A. Positive from student 
B. Positive fron neantor 


_Meator: Mr. Jerone Larkin, Band Director at Baldwyn High School. 
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APPENDIX 6 
FOLLOW-UP INFORMATION On 
EXPERIMENTAL CROUP 


65 


STUBENT } 


This studeat did an independent stady ia accountiag 
during the §0:81 school year. He did net participate ia 
‘FS im 81-82 due to lack of imterest. Me graduated third 
ia the 2991-82 class, He nas completed his freshman year 
at hertheast Mississippi Junier Callege with a najer ia 

aCCOVBL Jaz. 


STUDENT 12 
TRis student completed sm independant study ia 

engineering daring the 29:31 year. He did sot participate 
| an TAG in 61-42 due to .4:* of interest and his desire to de- 
| wote more tine to his stiadies. He was salutaterian ef the 
- 1981-42 class. He has completed his freshman year at 
*y Mississippi State University, najering in electrial engineering. 

He participated in the Co-Op Program gaining work experience 

| alerg with education. He werked with ingail’s Ship Pailding 

oO the Co-Op Pregran., 


STBDENT 7% i 
| This studeat did an independent study in psychology during 
the §0-81 school year. She did not participate in the progran 


a 


zt 
ns 
a 
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daring 81:32 due to sthedvling conflicts. She graduated 
jm 1992, She did mot attend college. She worked at @ 
local clothing stere after gradvation. She is eurrentiy 
enpleyed at North Mississippi Medical Genter ia Tepele 
and is married. : 


Peis stwdeat conpleted am independent project in law 


’ daring the 69-81 school year, She did not participate ia 


7S during'61-82 er 92:83 schoo} year dee to scheduling 
'genfhicts. ‘She was on the Co-Op Pregran and ealy had tine 


fer requited subjects. De worked at Peeples Bank and 


-*Pruse part-tine and continues te werk ia this capacity. 


ERIC 


Upen graduation in 1983, she plans ta attend Northeast 


‘Mississippi Jenior College with a najer im accounting and 


coatiave to werk at ube bank. 


sTOET VY a J 
This svadent has been im the TAS program for four years. 
lie completed independent studies ja jewnalisn (99-31), 
sculpture (81-82), and computer progranning (32-83). ime 4 
graduated: ‘as the valedicterignef the 1983 class. He will 


attend the Gpiversity of Mississippi on a four-year feonbad? 
scholarship, Ge ate received a scholarship ta the University 
for gredosting: as weledictarien. Me plant te meler in 
ehenigal engineering and computer programming, fe atso * 
eppresies interest in daw cha}. 
STODENT Wi f 


This student conpieted an ipdopenkdeat shady in eve on 4 
@aring the 60:82 gch90} year She gid sat participate in BAS 
Gn SRD? Ges Im scheduling conflicts. She WEE OF ve 
€a:Op Pacgran and only had tine fay the teanited sabjetts. 

She wavked part-tine a1 Medizal sris Pharmcy. Se graduated 
aS walediciorian of Aer 1993-82 class. After gradwetion she 
worked full=sine at the pharnacy. She entered aoptheast 
Mississippi Junier OColiege ia Jammery, 3982 '@ majer in- 


RECOVRL RZ y f ‘ . 
STUDENT whi 


This student completed independent projects on raring cars 
in 1992-82 and on sports writing and athletic training im 1982-83, 
_ fe will attend Northeast Mississippi Senior College and play 

_ feetball. Bepplaas to najer in physical education, 


APPENDIX H ; 
ARTISTICALLY TALENTED QUESTIONNAIRE 
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ART © STUDLNT SURVEY 


A, Attitudes 5 4, 3 2 4 a 


L, Rate your attitude toward the ert work 
you produces 


2. What or how ts the art teacher's attitude 
tovard your work? 


3, 1 am open to expertencing any media tech» 
— Wiques which are new to me. 


& am eager to learn about all areas of 
art, . 
5. Whet or how fs your attitude tovard the : 
work of your clasemates? 
6, This program is accepted and supported 
by the adaintstratore, 
7, Teachers have @ positive attitude toward 
this progres, 
68. Noneart students have a postetve attitude 
about this progras. . 
9, Parents and the local community accept 
and support this progran,. 


Nunber of Colimn Checks 


Multiplied by | 5 
Subdtotels Section A 
g 


s ~ Excellent ° 
& ~- Good : 
3 = Satisfactory _ =~ : : 
Le Poor _ : \ wend 
: | \ 
\ F 
\ * 


a. Evaluation 5 & 3 2 i 


10, Rew has art helped you in other school 
subjects? F 
11, How has art helped you to occupy your 
spare tins? 
12. Wow do you rate your own ability to 
express your thoughts and ideas through 
art work? 


1), Are you able to organize these thoughts 
and ideas into an art piece? : ‘ 


14. 1 have developed a keener sense of visual 
avareness of the world around me. 


15. X have learned to appreciate the world 
around we == natural and manemade 


16. Problem solving, or opancanded projects 
really make me THIXK in order to use ay 
creative abilities; they are not as 
spontaneous as you might believe. 


17. 1 accept the fact that I make slatakes ‘ 
: and have reos for improvement. 
16, I realize that I do learn through ay : aes 
mistakes. 
19. I am learning responsibility through 
caring for supplies, having due dates 
and homework, and participating in 
group projects. aa a 3s 
20. How has your general knowledge of art ‘ 
21. X have knovledge of a variety of art. . 
techniques and/or methods to choose 
fron in order to satisfactorily express 
syself. a= “Gu = au | as 
22. X am able to evaluate my work according 
to standard guidelines. 
5 » Excellent 
- & = Good 
3 ~ Satisfactory 
(2 @ Fair cs 
1 - Poor ¢ i Pa 


A, 
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3B. Evaluation (continue a) 5 4 3 2 1 


23, 1 am able to recegnize fancus vorks of 
art; to name their artists and tities. 


24, 1 ap able to recognize what period art . 

pertod or movement an artplece manera? : 
tO. 

25. Art hae been beneficial to the school 
cureiculus. 


2é, 1% have benefited more frow being in the a 
art pregras than tf there were no pro= 
aran at all, 


27, Y enjoy having wy art work displayed 
for others to view. : 


26, Taking into consideration our rural 
location, rate how your needs and 
interests in art are being set, 


29, 2 generally enjoy this progran. Gaaeey Gate? Ale geiaias quand ar 
Nuaber of Column Checke a, ae “ues Gece 
Multiplied by 5 a a en oe 
Subtotals Section ) —— — — SSD —_—— 
5 =» Excellent 
& « Good 
3 = Satisfactory ~ 
2 » Fair 2 
1 = Poor + 


Cs 

30, Learning art veeabulary verds helps s< 
better understand instructions, lectures 
and reading materials, 

Sie £ am learning te use and understand a 
variety of art media. 

32. 1 am learning to use and maintain art 
tools and equipment, | : 

3). The art teacher uses constructive 
criticisa when evaluating wy work, 

34, It ts helpful to me when we atudents 
do constructive ceiticion of each 
other's work, 

35. Projects are opencendid for indiv'- 
duals, not wass-produced copies. 

36. Origtnal work is required in order ; 
to develop our creativity. 

37. 1 would Like to do (ndependent proe 
jects whitch (Include selfestudy and 
individual projects relating 
research. 

38, 1 want to only do projects siafler to 
what everyone else ie working on et a 
given tine. 

39. We experieent in tvoedinentional ert 
satisfactorily. 

40, Ve experinent in threeedisentional ert 
satisfactorily. 

41. Wore rractive in drawing would help me 
do all ay projects better. 

42. 1 have a satisfactory understanding of 
the elements of basic art design. 

43. T have a satisfactory understanding of 
the principles of basic art design. 

S « Excelient 

& » Good ‘i 

3 @ Satisfactory 

2 bad Fair : rs ——— 


_1 © Poor 
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Elassyaqn Atnasphere 6 Resources 


As, 


45, 


hb. 


47, 


48. 


49, 


The anevnt ef class tine alleved fer each 
preject is satisfactery. 


Doing art werk a6 honework assiganeats (5 


neceasary fer pregressive develeprent. 


¥ want te enter sone of wy art werk ia 
contests (echool, local, state, national) 


Our pregrar’s Lieited budget prevides « 
variety of supplies and equipment to 
choose fron. 


Students keep evpolies orderly ta storage 


Sfeas and werk areas. 


Students use tools and equipment mily fer 


what they were tatended for, 


Students keep tools, equipment and work 
areas clean and well maintained fer the 
next person to vee. 


The classroom provides eatisfectory 
work ares. 


The cleesroon provides satisfactory 
storage space, 


The classrooa provides satisfactory 
faecitiities. 


— tveryone cleans up his/her own datly 


A eatisfectory escont of reeding refere 
ences for art are provided in the class- 
TOO". 


I vee there art references regularly. 
A satisfactory ercunt of reading 


references for art sre availiable in the 
echool library. ‘ 


I use there references regulerly. 


e, 


59, A auehsleetey? amouet ef reading references 
er the availability ef borreved material is 
provided by the town Library. 


60, 1 vse these referepces regularlys 
6 


ion 


» Usiag litvary materials fer research 
afd repetis would give ne mere Knes= 
ledge and insight inte general areas 
ef art, as well as specific topics. 


62, Ovr textbooks give setisfactery general 
information about art Ristery aad 
eppractation, 


63. Gut ceutbock(s) give satiafactery tafere 
>pation about basic design guidelines 
applicable to devalopiag my arts andfer 
projects creativeness. 


64, Nevies/filnscrigs/siiées/sictures help 
we batter understand art topics, 


65, Nevies/filnmacrips/slides/pietures help 
we better retain art taformation. 


65, This progran provides satisfactory 
: avélo-visual alds, 


67. Field crips are satisfactory in anount 
ard in subjects they pertain le 


63, This pregran provides for guest artists 
to lecture and/or denonstrate their 
talents. 


69. A vartety of information adout art 
achoole and college pregrazs is 
available to me. 


70. What te the possibility of you choosing 
an area ef art for a lifetise career? 


Ne My enewer to question #70 might change 
for the better if we were introduced 
to more career opportunities through 
the ways suggeated in questions #66 to 69. 


5.@ Excellent 

4 @ Good 

3 @ Satisfactory 
2 = Fale . 

1 = Por 
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Mamber ef Colum Cheeks 
Witiplied by 
svbistals Section € 
Svbtetats Section B 
Evviotals Eeitios & 


Calum Terals 
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2. MELE 
Conmests and suggestions pertaining te aay area of art or this pregzan fer 
me arcistically taleeted: 
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APPENDIX I | : . 
“ RAM SOORES ON TESTS ADMINISTERED 
» i 


Teacher 


RAW SCORES GN WHENER ATTITUDE SCALE 
(3933:32) 


Pyatest : August, 3982 
*6§ 
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“RAW SOORES 08 CALIFORVIA ACHiEVWENT TEST (PRB AND POST 18) 
EXPEREHENTAL OROUP : 
ccs 


it Different forms ef the CAT were used ea the Pre and Post tests dee te asia 
nade al the State level, Ia each conparisen, Ue percentages correct on each 
eubtest was caleudated and statistical analyses applied te these percentages. 


% 


‘<) 
ERIC 


RAW SCORES ON CALIFORNTA ACHIEVEMENT TEST (PRE AND POST TESTS) 
CONTROL GROUI 
(1981-82) 


heading Hath Language, = Spetting =Total 


Total Possible sie ”. 125 85 8% OS 20 20 335, 238 
re : Post 


